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PREFACE
This survey in Classical Greek history and culture was
stimulated by two professors at Central during the writer's
undergraduate studies.

Professor Barto ignited a long dormant

spark of interest through his course in Understanding History,
and Professor Mundy created an enduring interest through her
World Literature course.
During graduate work further impetus toward the study
of Greece was given by Professor Wolfsehr in relation to the
study of libraries and, particularly, of books containing the
ideas of the ages.

The opportunity to enrich and broaden an

early interest is deeply a?preciated.
This research is an attempt to recognize and compare
the values and ideas which influenced Classical Greek education
with those basic to the American Heritage, in order to determine what implications there might be for education in the
future.

TABLE OF CONTENTS
CHAPTER

I.

PAGE

IDEAS AND VALUES E,T CLASSICAL GREECE • •

. .

. . ..
The Ethic of Good . . . . . . . . . . .
Reason. • • • • • • •
. . . . . . .
Arete . . . . . . . . . . . . . . . . .
Paideia . . . . . . . . . . . . . . . .
The Heroic View of Man.

II.

. . .

.

IDEAS AND VALUES E·~ THE A:_\fERICAN HERITAGE

. . . . . .. .. ..
Democracy . . . . . . . . . . . . . .
Success . . . . . . . . . . . .
.
Popularity. . . . . . . . . . . . .
Progrr.3ss •
. . . . . .
• • •
Separation of Church and State . . . .
Heterogeneity . . . . . . . . . . . .
Christianity • .

III.

.

.

...
. ..

.. . .
. ...

1
4
5
Q
J

. . . .
. .. .

10

. ..
...

17

. . .
...
. . .
. . .
. ..
.. .

.
.

g

..

19

. .

22

. .

25
25

. .

27

.

2-0,,

.

COMPARISON AND EVALUATION OF CLASSICAL GREEK
AND

N✓:ERICAN

SDUCATIC.N • •

... . .. ..

.

32

CHAPTER I
IDEAS AND VALUES IN CLASSICAL GREECE
The education of Ancient Greece develoned in three
periods, The Early Period before 500 B.C., The Classical or
Hellenic Period from 500 to 300 B.C., and The Late or Hellenistic Period after 300 B.C.
During the Early Period formal gymnastic training for
boys and young men gradually evolved from the spontaneous
physical games of Homer's time.

Originally limited to a select

group of kings and aristocrats, these sports were gradually
adapted into organized form.

Ordinary people and slaves were

prohibited from participation in the cont~sts and events.
Leadership was determined by physical superiority.
Conducted in honor of their gods, these games had a deep
religious meaning for the Greeks.

Religious myths and athletics

were integrating forces which brought the various tribes together
and held them in a common bond.

Greek chronology of tim3 stems

from the Olympian festival (12:165-166).
The Classical Period was the era of the ~reat philosophers,
dramatists, artists, and scientists--the Golden Periclean Age
in which democracy developed.

Two types of education developed

during this ?eriod, the Doric by Sparta and the Ionic by Athens
(7:29).
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Since Sparta was a military state, its educational
program was designed to produce soldier-citizens to rule over
conquered peoples.

Both boys and girls were educated in music

and physical exercises.

The boys left their homes at the age

of seven to live in barracks and received a rigorous training
under the strict discipline of the state.

Girls, on the other

hand, remained at home but were allowed great freedom.
woman's prime duty was to produce strong sons.

A

Cnly Spartan

citizens were educated and allowed to participate in governmental procedures.

Peasants and slaves had no political rights

and received no education.
In contrast to Sparta's harsh educative practices were
those of the peace-loving Athenians.
citizenry were educated.

Here, too, only the free

A boy in Athens also began his educa-

tion at the age of seven after being cared for by nurses.

They

were taught music to gain self control, and gymnastics for
health, courage, and grace.

Music included all literature.

Reading, writing, and numbers were also part of the curriculum.
Girls were closely sheltered, and women, in general, lived in
seclusion.

The aim of the Ath:mian school was to form character

and to develop good citizens (12:167-200).
The fundamental Hellenic spirit and character formed the
basis of both Spartan and Athenian education.

An exhuberant

type of physical activity was a native characteristic of the
Greeks.

They excelled in versatility and control of physical
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movements but not in strength or body size.

Motivated by an

instinct of rivalry, apparently inborn, Greek men throughout
life competed with one another.

This rivalry was found in

cities and tribes as well as in individual men.

The excellence

achieved by the Greeks in every line of endeavor is attributed
to this spirit of rivalry.

They developed to perfection their

capacities for thought and action (12:171).
The Greeks had highly developed senses.

That they were

highly perceptive of line, color, and form is apparent in thP.ir
art and architecture.

Their hearing was most acute, as reflected

in their musical scale as well as in the development of their
language, described as most flexible and expressive (12:173).
Linked closely to their extraordinary intelligence is this
acuteness of senses, and its influence is seen in literature
and poetry and in their ability to compare, discriminate, use
abstractions, and reason (12:174).
Coordination of mind and body was inherent in all the
Greeks did.

They were inquisitive, free from prejudices, ready

to adopt new ideas, and had great curiosity to hear and to learn.
They were as fearless in thinking as they were in battle.
A love of beauty and artistic creativity were also determining factors in the development of Greek education.

These

were not borrowed from others nor acquired through training.
All Greeks seemed to be endowed with these traits, although the
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Athenians best used them in reaching high artistic excellence
(12:177-179).
Finally, religion was a reflection of the Greeks' activities and their deepest aspirations.

To understand their gods

is to know the foundation of their thoughts and actions.

It

was, naturally, the basis of education for their children
(12:184).
Greek religion began, in its earliest conception, in
the tribe among people with the same ancestors, fields, and
flocks.

Gradually, it changed from a tribal and agricultural

religion to other forms more nearly suiting the needs of the
people.

In the sixth and fifth centuries religion came surpris-

ingly near to monotheism of a profound and impersonal type
(42:72).

Ultimately Athens, herself, became the religion, as

personified in the goddess, Athena.
The real religion of the fifth century was a devotion
to the City itself. It is higher than most modern patriotism
because it is set upon higher ideals. It is more religious
because of the unconscious mysticism of men in the presence
of some fact for which they have no words great enough (42:73).
I.

THE HEROIC VIEW OF MAN

Certain ideals and values in Classical Greece reflect the
temper of that period.
of Man.

The first of these is the Heroic View

In Periclean Greece people were serenely sure of the

inherent greatness of man, confident he would face disaster
with endurance and courage (31:122).

Sophocles believed in the
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nobility of man and in his ability to rise above tragedy (31:12?.).
Aristotle seemed to assume that nobility of rank was equally
important to nobility of soul.

He, as well as others of the

time, endowed man with the greatness of king or nobleman (31:133).
The pursuit of honor through action is the essence of
the heroic outlook.

Bowr~ (3:Ch.II) discusses the Greek atti-

tude toward the heroes of ~Iomer' s tLr,::::.

The gr:-~at :r,an, he says,

has honor as the inner core of his bein~ and spares no effort
to us,~ his superior endow.11ents so as to reach the ultimate in
achievement.

This attitude is built on a man's self concept and

reinforced by the apprcval of other m3~.
'I'liis r,,as one of the most vigorous periods of history;

people

r;\1 ere

happy and confident in the importance of rna:i:1..

The

dark tragedies created in literature w::::re an expression of
triumph over chs?air and a recognition of the valu2 of hu1La:n
life.

"Tragedy is the profession of faith in th2 goodness and

magni·f·c
i ence o_f man "(3. 1L.•1°1-12~"
L~
J,.

Descriptive words found in

the literature, such as co22lin2ss, wealt~, royalty, persuasiveness, virtu2, and sava;2 valor reflect their view of man

(51:139,v.2).
II.

THE ETHIS GF SOOD

The idea of ~ood developed by Aristotle in his Nichomachean Sthics is an~ther most significant point of view of
this ::-i,2riod.

He reasonec the '.:;ood must be something final anc

self-sufficient.

He defined it as "that which when isolated

makes life desirable and lacking in nothing; and we think happiness to be" (27:343).

He discussed also the ideas of moral

virtues of courage, temperance, money, and honor (27:335).
Aristotle further declared "The state is the highest
form of community and aims at the highest good" (27 :44-5).

He

contended that just as a household existed to satisfy certain
needs of man and the village to satisfy an exuanded area of
~

C

need, so the state should have the good life as its basic premise
to accommodate all th.;2 needs of men (27 :l~L:-5).
The ideal state Aristotle described had two purposes:
to satisfy man's social needs and to provide a good lif2 as well

as a man fit for that life (27:475).
According to Cubberly, Plato recognized the practical
values of studies but felt the main purpose was to teach the
meaning and method of attaining truth as distinct from mere
opinion (10:34).

Plato said that each person was composed of

thr2e kinds of ele:nents, appetite, spirit, and reason and that
these seek wealth, honor, and wisdom.

The body and ap?P-tites

of a just and right2ous person are ruled by reason.

In lik'?.

manner a just stat(: must be ruled rationally by the wise, while
the soldiers fight and the workers labor.

The state alone could

make the good life possible for the individual.

That individual

owed loyalty and obedience to the state (10:35).
Plato divided the world into three classes to do the best
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job for which they were fitted.

The masses were to do the work

of the world; the courageous and physically fit, the fighting
and protecting; and the most able intellectually, philosopherkings, would rule (10:39).
The concept was that education should be viewed as an
integral part of larger social questions of politics and philosophy.

It was designed to form character appropriate to Plato's

ideal society and to act as a selective agency to discover
those with the most ability (7:75).
Among the Greeks the three aims of education were the
attainment of perfection, the development of a cultured man,
and the preparation for citizenshio (8:618).
Militaristic Spartan and democratic Athenian education
both aimed at producing good citizens, not money makers.

They

were concerned with what was best for the community not the
individual.

Various sections of Greece used different methods

and materials for education depending on their concept of good
citizenship; however, the ideal objective was always the same
( 10: 7).

The Classical Greek ideal of freedom, a positive concept
of political rights, was based on slavery as the foundation of
the liberty and leisure of the citizen body.

"Liberal" (from

"liberty") implied behavior suitable to a free citizen and
inappropriate for a slave.

"The liberal arts are those that

belong to a liberal education and that is the paideia of the
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free citizen as opposed to the uncultured vulgarity of the
unfree, of the slave" (28:2:60).
III.

REASON

Another value of paramount importance to the Greeks was
that of reason.

They discovered the effectiveness of reason.

Their tireless search for it produced discoveries in mathematics,
geometry, experimental physics, medicine, and physiology.
Using reason, they were the first to recognize a need
for solving political problems by combining conflicting principles and harmonizing conflicting claims.

They had a sense of

measure, flexibility, a faculty of compromise, and enjoyed wellregulated liberty (10:21).
The Greeks developed the earliest example of democracy,
and their experiment in government was valuable to later people.
Hamilton, Madison, and Jefferson, as well as other founders of
the United States, studied their political theory.

It should

be remembered, however, that slavery prevalent throughout the
world of Classical Greece formed a group of people outnumbering
the citizens and having no rights such as those in the privileged
group (10:19).

IV.

ARETE

An additional idea or value which influenced the Greek
view of education was that of arete.

The word, Jaeger explains,
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means a combination of "proud and courtly morality with war-like
valor.

The idea of arete is the quintessence of early Greek

aristocratic education" (28:1:3).
This term was used by Homer to describe excellence such
as is found in the power of gods, in spirited horses, as well
as in human worth.
arete.

Ordinary men, the Greeks felt, did not have

An aristocrat had this quality, but he could lose it.

If he were enslaved, he was deprived of half his arete by Zeus
because he was changed.

The real attributes of a nobleman was

arete, according to Homer.

Leadership and arete were insepar-

able, Jaeger points out (28:3).
Because the Greeks ranked man by his ability, they could
also apply this measure to other than human objects.
deepened and enriched the meaning of arete.

This

Some sources give

examples of it as describing moral or spiritual qualities.
Hamilton (22:Ch.XVI) discusses these aspects of Greek character.
To them, the important qualities of a man were those "he shared
with all mankind. 0

The Greeks were always able to see the whole

in relation to its parts.
Fifth century poets said it was exceedingly difficult to
become a man of true arete.

The poet Simonides said that destiny

cast men into misfortune from which they could not escape and
prevented them from reaching perfection.

Man, he said, could

not be perfect when the finger of doom touched him.

The gods

sent good fortune to those they loved and enabled such men to
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reach arete (28:212).
The Greeks felt arete was divine because it first
belonged to an ancestor, a god or demigod of the noble family
which had it.

This power was inherited from one generation to

the next but had to be revitalized in each new generation
(28:213).
Stoicism acknowledged the existence of Fate or Nemesis
and recognized the value of the individual and his arete as
part of a whole (20:343).

V.

PAIDEIA

The final idea of Classical Greece to be considered is
that of paideia.

This was one of the Greeks• most comprehensive

terms for education.

Derived from pais "child" and related to

paidia, meaning child's sport or play, it meant guiding a child's
spontaneous activity into aesthetic forms.

It was the develop-

ment of physical and mental characteristics to ensure a welldimensioned personality.

Paideia influenced character by direct-

ing conduct and controlling emotions, not through compulsory
methods, but by gradually moulding youth into national and racial
traditions.

It sought to develop a whole, well-developed indi-

vidual, as well as similar characteristics for the nation
(12:233-234).
Paideia had as its aim the creation of a higher-type man
through the conscious seeking of an ideal (28:vii-xix).

The
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basic natural Greek characteristics, variety, spontaneity,
versatility, and freedom of individual character, were not
developed deliberately but were consciously recognized as inborn
qualities by the people who possessed these attributes.

Indirect-

ly they discovered objective standards and laws which gave them
certainty of thought and action.

They realized the world is

governed by definite, comprehensible laws, and their special
mentality enabled them to work out the first concept of nature.
From the beginning, they were able to see the world as a complete
entity, a living whole.

The organic point of view was closely

connected with the Greek ability to discover and formulate laws
governing reality (28:xx).

This is reflected in principles of

form found in art, literature, oratory, sculpture, and architecture.

The first instinct was aesthetic, based on sight.

They

blended intellectual attitude with the physical and aesthetic
act.

Forms grew from simple to elaborate, or from simple to

abstract and technical.

Philosophy was connected with art and

poetry, rational thought with the vision which sees the idea in
everything (28:xxi).
Thus was created a different concept of responsibility.
The only formulated knowledge that is important is the science
of choice which enables an individual to make wise decisions.
Choosing the wrong life pattern or ideal was held to be the
greatest danger.

Therefore, it was necessary to seek knowledge

in order to choose the good life and ignore all others.

Plato
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described it as the one important duty in human life.

If this

is accomplished, man is better able to make th2 :right choic2
in the next life, and ultimately he will find perfection

(23:370).
The general Greek idea of ~ducation was the process of
shaping the whole man.

The problem was in transforming the

ideal into a practical reality and determining the method for
forming human character and understanding the nature of human
intellect (28:64).
The ideal of naideia assumed that men could make a free
choice.

Thus the ancient Greek belief that men were blinded

and sent into evil doom by the gods gave way to a new concept
which held man responsible for suffering from an ate knowingly
acquired (2g:358).
Paideia, then, :,fomford says, is a larger conception of
education.

It is the principle business of life, involving

every aspect of man's existence, as it is deliberately moulded
into a fully integrated whole (41:243).
The ideal of education in Greece was preparation for use
of leisure time.

Plato and Aristotle by-passed manual activity

for a life of contemplation.

They felt that the atmosphere of

reason is destroyed when theories are applied concretely (39:86).
According to Highet, Sreek teachers were exclusively
lecturers.

They created respect for the thinker and illustrated

that thought is a strong force in human life ( 2L}: 155-156).
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This is a brief consideration of the values and ideas
contributing to the Greeks' educational approach, one that
regarded every part subordinate and related to the ideal whole.
The greatest work of art the Greeks had to create was Man.
first recognized that education means the moulding of human
character.

Man was the theme of all art--forms and thought.

"Other nations made gods, kings, spirits:
made men" (28:xxii-xxiii).

the Greeks alone

They

CHAPTER II
IDEAS A:t,.,TD VALUES IN THE AMERICAN HERITAGE

A.~erican education in the twentieth century has two
points of view--humanism and naturalism.

These may eventually

be classified as the most important conflict of this time.
An approach to the problem of living, humanism begins

by recognizing the worth of human life.

It seeks the fullest

possible existence for each individual and maintains that knowledge is the means of attaining this.

It depends on investiga-

tion through science and believes in creative human intelligence.
Social institutions exist for men, not men for social institutions.

Determinism in nature is recognized to set limits to

what human endeavor can accomplish but does not stop human
accomplishment.

"Twentieth century humanism is the faith that

man, to a limited degree, is master of his destiny and as such
has a share in the responsibility of his fate (15:374).
Naturalism holds that the mind is but a function of the
body and man himself but another mammal.

Only determinism is

found in nature--an escapable reality of cause and effect.

This

concept denies the concept of free will and seeks the predetermined reason for behavior.

0

The sum processes of nature

is Fate, and Fate is the only road to liberty that life can take.
Man, an aspect of nature, cannot escape from its deterministic
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system 0 (15:375).
In addition to the naturalistic and humanistic points
of view, education today is influenced largely by three basic
schools of philosophy.

These include the realist, the idealist,

and the pragmatist.
Formerly idealism was the dominant position.

Realism

and pragmatism were regarded as deficient philosophies.

How-

ever, since World Wars I and II, people have come to feel that
idealism, although beautiful, is an escape from reality.

Lodge

says that most younger thinkers regard themselves as either
realists or pragmatists (35:3-4).
In broad outline, the three schools of philosophy may
seem to subscribe to similar beliefs.

Yet within themselves

they use words with divergent meanings, leading ultimately to
conclusions which conflict directly with other points of view
(35:4).
The three philosophies can, for example,
agree to keep closely in touch with reality, be more
concrete, and avoid abstractions. However, what the idealist
calls concrete is nearly the same as the pragmatist's abstraction, and the concrete reality of physical science is to the
idealist only a fragment of the whole (35:5).
As a philosophical theory, realism has a certain appeal
in its regard for the realities of life and its common sense
approach.

It is closely identified with science and includes

the content of the physical sciences as its foundation.
Most realists begin with the primary aim of gradually
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building standardized objective knowledge, as presented by
physical science, which stems from accepted certainties.
Emotional, personal, and subjective reactions are excluded
except as studied psychologically.

They aim to see reality as

it is in nature (35:110-111).
In philosophy, idealism values the individual and his
problems and sees the physical environment as merely the setting
and not the primary influence, for creations of the mind are the
concern of the idealist and the world of art, music, literature,
and science his natural habitat.
than facts interests the idealist.
of others as well as his own.

The world of ideas rather
He is cognizant of the ideals

The realist tries to understand

his physical world in bits, gradually extending it to various
systems.

The idealist, on the other hand, living in the world

of the mind, or spirit, which is a fundamental whole, accepts
all knowledge as indirect and all systems basically as ideas
(35:13).
In contrast to these two philosophies is the pragmatist
who believes man is essentially biological and social, "living
from moment to moment, and problem to problem."

He takes life

as it is with a focus of interest always on today and the
im.~ediate future.

Life to the pragmatist is never systematic

nor abstract (35:15).
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I.

CHRISTIANITY

Ideas and values in the American Heritage to be considered
include, first, the Official Allegiances, or subscribed beliefs
of Christianity and Democracy, beliefs that may be called
"official" because they are accepted unauestioningly by many
persons.
A typical American community today regards religious
worship as part of the approach to the problems of life.

For

six days people proceed about their business rather matter-offactly and on the seventh go to church.

Most of the churches,

although representing a wide variety of religious belief, adhere
to some form of Christianity centered around teachings from the
Bible.
Being a Christian is regarded as synonymous with being
civilized, honest, and decent, according to Lynd.

He says that

most people seem to feel Christianity is the true religion which
all should follow (36:315-316).
Other beliefs to which the average American subscribes
in religious matters are the sacredness of the Bible, the
divinity of Jesus, and eternal life.

with these he accepts a

belief in practical ethics which the church teaches.
Some groups of working people appear to be more devout
in religious matters.

Those farther up the social ladder are

likely to perceive the church as a social rather than a religious
function.

It is the accepted procedure to join and attend church.
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There is a tendency to regard going to church as being
religious (36:317-322).
Laski says that religiosity has taken the place of
religion.

He notes that churches have adopted business tech-

niques and have, with public relations, Rotary, Kiwanis, and
other groups, conditioned the American people to accept good
business principles as the expression of practical Christian
'principles, making business a fonn of social service, in itself
a religion.

This has led to a standardization of consumption,

philosophy, and ultimately religion among the average Americans

(33:277).
Churches exist to preserve past culture and to aid
acceptance of ideas already introduced, Laski states, and thereby render themselves a static rather than a dynamic influence.
They are dependent upon their older members, who retain a sense
of tradition to pennit them to accomplish their purposes with
the young (33:281).
"All in all," Laski declares, »the influence of Christianity in the United States is everywhere pervasive without being
anywhere generally profound" (33:296).

People today are more

inclined to regard religion as a help in reaching success rather
than as a faith toward preparation for eternal life (33:302).
It is doubtful if the institutional religions will ever
be able to r2conci le their c laitns \·Jith a life which grows :::i'Jre
and more secular in the United States.

Laski believ2s tl1at only
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a spirit which exists within those who possess it, a vision
born or moral sensitivity which can respond in any situation
with serenity or tolerance, can live on.

He uses Socrates and

Schweitzer as examples and quotes the :Sook of Proverbs:

"Where

there is no vision, the people perish" (33:320).
II •

DEtV:OCRACY

In America, democracy has encouraged and nurtured the
development of Christianity and religious thought.

The American

democratic faith has fostered a defense of science as well as of
Christianity, thus cr~ating an inconsistency between the free
inquiry or scientific method and institutionalized religion,
which is often dogmatic, arbitrary, and absolutist.

On the one

hand, humanism, with its ideal of free will, encourages the
advocate of naturalism as he explores deterministic nature and
decides that "liberty is an illusion" (15:387).
Traditionally the democratic faith has been a cluster
of ideals providing standards of value against which to
measure the realistic democracy of the polling place and the
legislative chamber • • • • The persistence of the democratic
faith in an age of science is a phenomenon of significance.
The essence of the formula is faith (15:382).
Laski (33:Ch.I) says •~ost of the heritage of past civilizations has gone into the making of American democracy."

Europe,

the Far East, and Africa have contributed immeasurably to its
development.

No country has had such an impact on the imagina-

tion and thought of the world as America with its ideas of
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freedom regardless of birth or wealth.

Ever since the landing

of the Pilgrims, it has been a refuge for those seeking religious
and political freedom.

No other nation has so influenced the

idea of progress among its people.
The democratic tradition, Laski points out, embraces the
individualism of each person:
and achieve by his own effort.

his freedom to grow, develop,
A practical tradition, it is

somewhat suspicious of the man with ideas.
According to Goldschmidt, the ideal in a democracy is
that laws are superior to man and provide stability and continuity in a culture.

They are the best protection against arbitrary

authority but are not absolutes (15:187).

Changes in a democracy,

he says, are achieved gradually by legislation, elections, and
education.

The ideal is to protect the rights of the "majority"

and the "minority" (16:187).

Education, through equality of

opportunity, should represent the best aspects of democracy
(16:188).
Democracy represents a living faith and stresses the fact
that every individual counts, regardless of class, race, or
nationality, and that he has inalienable rights of which he may
not be deprived.

Goldschmidt says that safeguarding freedom

depends on attitudes within the community (16:186).
Nationalism, an integral part of American democratic
faith, is threatened by nationalism in Europe, which has become
a powder keg of explosive situations and problems capable of
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encompassing the universe.

This threat has challenged the

ideal of the free individual as well as belief in the natural
and moral law of equal and inalienable rights for all men and
all nations (15:416-417).
American democratic faith is a pattern of ideals comprising criteria for judging democracy and its accomplishments.
Democratic faith is an attempt to integrate the doctrines of
fundamental law, free individualism, and nationalism.

A philos-

ophy of moderation, it implies that man, within broad limits of
an ordered nature, is master of his destiny, according to
Goldschmidt.
In the United States the democratic faith faces communism
and fascism, new social religions accepted in whole or part by
large segments of the earths' population.

Both are in a develop-

mental stage and both are jealous religions, tolerating no rivals
within their scope of operation.

Gabriel says that both Christi-

anity and science "are in retreat before triumphant social faiths"
(15:384).
Tradition, in carrying the American democratic faith into
the twentieth century, has brought it into a strange and hostile
world.

Nationalism is magnified beyond recognition, and other

fundamental laws of free individuals and the philosophy of
progress are challenged, Gabriel emphasizes (15:417).
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III.

SUCCESS

The second group of ideas or values in the American
Heritage to be considered are the practical actions of success,
popularity, and progress--what T. S. Eliot calls the "lived
religion."
No other civilization, says Laski, has so acknowledged
the power and prestige of the business man.

Immense resources

coupled with the Puritan idea of work and the thought that
success was prerequisite to achieving a state of grace have
been responsible for the veneration of the business man.

Then,

too, the need to explore, settle, and develop this vast nation
has contributed to his importance (33:165).
People with little chance for personal advancement in
their own nations were attracted to the United States and had
faith in their ability to achieve success and wealth for themselves.

By necessity, an air of practicality arose because

there was so much to be done in developing a new nation.

This

has contributed largely to the practical attitude of Americans
and the importance they place on it (33:165-167).
"Basic in the philosophy of enlightenment is a belief in
the possibility of progress.

Prosperity can develop an idoli-

zation of material goods, and can reduce everything to a quantitative level" (16:160).
Gorer (19:Ch.VII) says that every right-thinking American
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has as his object and justification for living, the aim of
success, "to make good.'*

He likens the dollar made in business

to the grades so important to the child in school.

A good

income is quite like receiving A's in all subject studies--a
reward for having worked successfully.
Accordingly, he explains, success at one level leads to
qualification for advancing to a higher level.

He feels there

are no limits to general advancement for adults and no end to
which they can aspire.

There is always a higher grade, Gorer

says (19:174).
The author, who is British, feels that money is important
to Americans as an expression of friendship and love.
acquiring of money, not the money per g.

The

Once, he says, money

is earned, it has achieved its chief purpose--expressed by
using it in gaining the symbols which measure success.
Although Americans talk more about money than do Europeans,
Gorer remarks that the possession of it is relatively unimportant.
He notes that money is a social standard by which Americans are
able to evaluate people quickly in relation to themselves
(19:175-176).

The worth of a man is in direct proportion to his

earning power.

Therefore, every dollar illustrates his shrewd-

ness and capability.

After he has won respect and admiration,

the actual money can be spent or given away.

It only becomes

important as it is needed to prove his success (19:176).
The author further develops this idea as related to
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gambling, competitive spending, "keeping up with the Joneses,"
and the great American habit of giving money away for any
purpose so long as the giver is not "made a sucker."
In conclusion, Gorer says that because there are few
absolute standards of beauty, desirability, and value, the best
way to win approval and envy is to have everything a little
bigger and better than one's neighbors by accepting their
standards.
Lynes (37:Ch.VII) believes a new element has "succeeded
success. 0

Questionnaires sent to college students and young

adults show a growing tendency to desire a "well-rounded life."
Work and achievement is identified with unhappiness, loss of
friends, and health.

There is an inclination to aim not for

the top, but somewhere near the middle, where it is not necessary
to sacrifice "virtue, sincerity, children, principles, and
well-roundedness."

Togetherness is the watchword among this

group.
"Is there any real risk of developing a criterion of
success that is based on well-roundedness?" the author asks.
He observes that hothouse grapes, pebbles in a stream, and
vowels in the mouth of an elocution teacher are all well-rounded.
David Riesman, (45:39) feels that people do not want a
peak but a plateau.

They want an easy grade, security from

disaster, and will settle for less to achieve it.
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Popularity.

Gorer (19:Ch.IV) draws a parallel between

love and success and says that most Americans confuse the two
ideas by the time they reach adolescence.

He investigates the

American pattern of dating and says, basically, it is part of
the same need to prove one's success, an intense psychological
need for human company to maintain self-esteem by proving one
is admired and, therefore, a success.

In general, he concludes,

friendship is based on shared interests rather than compatible
personalities.
Gorer further elaborates (19:Ch.V) on the idea of popularity as a need demonstrated in many aspects of American life.
This is a dominant factor in business and professional attitudes
in serving the public.

Popularity has been turned into a

marketable commodity and is nurtured by developments in American
psychology, industrial and academic.
Montagu (40:Ch.I) says that critics have accused Americans
of interchanging

0

success" with "money.n

He notes that in the

United States people are busy making good use of natural
resources while the rest of the world is preoccupied with problems
of poverty.

However, too many Americans are inclined to measure

success by material possessions.

There is great potential, he

says, in what America with all her advantages could become
culturally.
Progress.

Human proeress has lonQ been the concern of
~

I,_}

sociologists as well as philosophers.

: .)

Spencer coined the phrase
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"survival of the fittest," which has so characterized the
growth of American business.

His idea of natural rights included

the idea that every man has the right to do as he pleases as long
as it does not interfere with the rights of others.

He believed

people must adapt to life as a basis to ethical progress.
The ultimate development of the ideal man is logically
certain--as certain as any conclusion in which we place the
most implicit faith; for instance that all men will die
• • • • Progress, therefore, is not an accident, but a
necessity. Instead of civilization being artificial, it is
part of nature; all of a piece within the development of the
embryo or the unfolding of a flower (26:26).
Sumner said "Poverty belongs to the struggle for existence, and we are all born into that struggle."

Human progress

and moral progress are interdependent, he believed, and progress
can be achieved through wise economic practices of the individual
who in turn teaches these virtues to his children, thereby
abolishing poverty (26:47).
Is it true that man shall ultimately obtain the dominion
of the whole world except himself? (26:52).
Ward added to the general thinking a concession to biological theory.

Social progress had taken care of itself but was

approaching the place where it would have to be cared for.

The

problem would be how to achieve this without lessening social
dynamics against hostile forc,2s ( 26: 59).
Progress, accepted as normal in today's society, was not
usual in ancient, oriental, or savage societies.

Reason cannot

solve the struggle between the sane interests of the mass-individual and the progress of the social structure.

Philosophy
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should stop trying to find approval for human behavior and in
doing so reveal the social function of religion.
concepts show man in conflict with reason.

All religious

Religion has

survived as a social institution, Hofstadter says, because it
impels man to behave acceptably.

This is necessary to strengthen

the lower and weaker classes against those who are higher and
wealthier.
emphasizes.

It is the logical way to defeat socialism, he
Social legislation must be designed to help these

people strengthen themselves to enter the competition of life
(26:81).

The idea of Progress of humanity means that civilization
is moving as it has in the past, and will in the future, in a
desirable direction (6:2).
develop an idea of progress.

Surprisingly, the Greeks did not
This, however, is understandable

since history, as such, did not extend far into their past

(6:7).
IV.

SEPARATION OF CHURCH AND STATE

Another American belief influential in contemporary
educational theory is that of separation of the Church and the
State.

Education developed from the Puritan influence in the

United States.

The precepts of hard work as a prerequisite to

success and moral standards developed by this group since their
early inception are discussed by Tawney (48:Ch.V).

He notes

that by the end of the sixteenth century religious theory and
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economic realities were at odds.
Three principal groups emanated from Calvin's teaching
in England--The Presbyterians, with their doctrine of predestination; the Congregationalists, who insisted on the right
of every church to organize itself and believed in the freedom
of churches from any interference by the state; and the Puritans,
with their doctrine of the nature of God and man.
Congregationalist thinking did much to nourish and develop
the concepts of civil and religious liberty so cherished through
future years by both the New and Old World (48:198).
Tawney (48:Ch.V) concludes with the idea that modern
civilization has at its core the consequences of actions instigated through the rise of a naturalistic science of society,
the separation of Christian Churches from economic conduct and
social theory, and the gradual metamorphosis of the scale of
ethical values which change making money from a natural if
dangerous venture into the

11

idol of philosophers and the main-

spring of society" (48:277).
Eliot asserts that "no culture has appeared or developed
except together with a religion" (13:13).

He feels there must

be an integration of aesthetic sensibility and spiritual perception.

Interchangeable criteria should be the basis of judging

both art and religion.

V.

HETEROGENEITY

The final idea to be discussed as having an effect on
American education is that of heterogeneity as the basic
characteristic of the American environment.

America has bPen

called the melting pot of immigrants from various ar '3as of the
1

world.

A vast country geographically clissimilar in its various

parts, it has absorbed a ~ultiplicity of peoples and cultures.
Nearly ev2ry type of European hui::1anity has contributed a share
in making the "American people 0 what they are.

Many

of thes,2

groups settled in a particular part of the nation and influenced
greatly the type of culture and tradition which developed in
that area (33:3-4).

All these people contributed to the American way of thinking that each is different, a person of social significance.
The multiplicity of characters and types led to a belief that
the past was not important because the future in the New World
would be different and unrelated to the past.
In labor, worshi:), gov<::r:nment, and family life, th,~s e

people associated fully regardless of tradition.

~The variety

of associational groups within which men arranged their lives
reflected the variety of the men themselves.,, (21:viii).
From the beginning the great size of the nation encouraged
belief that people in America were different, that the country
was exceptional, spacious, and e~panding.

It was self-sufficient
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and largely independent (33:3-6).
That this led to the developm~nt of a culture concerned
with promoting the self interest of inciividuals can be observed
in daily enterprise and conduct of people.

Brameld suggests

(4:54):

Self aggrandizeme~t, self display, self promotion, an
ethic that rewards and praises those who practice shrewd
dealings, the elevation to civic dignity and authority of
individuals who win pecuniary success by such dealings, and
the feeling that family loyalty precedes and perhaps.denies
all wider loyalties are common to our way of life.
Mayer says cultures tend to become integrated and achieve
this in some measure although not entirely (39: 71).
All men live in societies and acquire the customs and
traditions of the group with whom they live, reminds Goldschmidt.
Man lives by learning the ways taught by his companions, called
culture (16:ii).

He says that when activity is concerned

primarily with immediate needs and satisfactions, there can be
no harmony or depth of life.

l1ost Americans are deprived of

the ability to share in producing non-utilitarian values.

Part

of the time, he remarks, "we are dray-horses; the rest of the
time we are restless consumers of goods which have received no
impress of our personality."

Most of the time, he continues,

spiritual needs are neglected (16:61).
Goldschmidt maintains that culture in the United States
is basically shallow from New York to San Francisco.

Too often

the culture, both material and spiritual, is too nearly the
same and too readily imitated.

Americans readily credit
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themselves with results which occur from favorable natural
conditions and a set economic condition.

They expect cultural

things to happen while they stretch themselves in easy chairs.
Canned culture, he says, is easier to administer than individual
culture and eventually will have an affect on a community primarily concerned with material success (21:63).
Materialism depends on objectivity; idealism values
subjectivity.

Materialism does not recognize ultimate purposes;

idealism sees meaning in the world.

Materialism uses physical

science for behavioral studies; idealism employs religion in the
investigation of man, society, and nature.

Materialism stresses

the quantitative concept of nature, and idealism overemphasizes
the purposeful structure of the universe.

Goldschmidt declares

the "basic question is 'what is the meaning of existence?'
not 'what is the essence of the universe?'" (16:96-97).
These ideas and values in the American Heritage, Christianity, Democracy, Success, Popularity, and Progress, the separation of Church and State, and finally, Heterogeneity, a basic
quality, have contributed immeasurably to the philosophy of
American Education and will influence future aspects of growth
in education.

CHAPTER III
COMPARISON AND EVALUATION OF
CLASSICAL GREEK AND AMERICAN EDUCATION
By necessity this paper has had to cover superficially
a very wide area of thought.

However, related lines of meaning

and ideas can be identified in the fields of philosophy, theology, sociology, political science, history, and literature.
The purpose of this paper has been to identify views from the
past, from the Greek culture particularly in order to see what
meaning they might have for the world of today and tomorrow.
Because of the nature of this study, it seemed reasonable
to choose the best of the Greek way of life to examine; the
evaluation of the present is an honest attempt to look more
critically at the American way of life.
The ideas and values of the Greeks--their view of man,
their ethical standards, their development and use of reason,
and their qualities of arete and paideia--show a unique people
who were not afraid to transcend tradition of their thinking.
Idealists, they could see potential greatness in man and set
as their goal the development of the highest type of man.
Their education embraced a wide area of subjects and
ideas in fulfilling their aims of attaining perfection, developing a cultured man, and preparing for citizenship.

They

believed that the best type of citizen was needed to function
in their democratic type of government.
Education was fully integrated with religion and politics
as fulfillment of their idea of wholeness.

They believed an

individual needed knowledge and the use of reason for making
the right kind of choices.
One important difference in the Greek culture was the
distinction between a citizen, which included a small percentage of the population, and the rest of the people, who were
held in small regard except as they contributed the necessary
labor providing free time for the citizens to pursue knowledge.
They had a high regard for leisure time and felt that
the process of education continued throughout life.
were perfectionists in all they did.
the best they could in every endeavor.

The Greeks

They took pride in doing
The past history and

traditions were important in their culture, but they did not
hesitate to experiment with new ideas.
To them education had no limits or boundaries.

It was

a procedure of moulding a man's physical, intellectual, and
spiritual characteristics throughout his life.
American education, with its ideas and values of Christianity and Democracy, the influence of success, popularity, and
progress, its belief in the separation of Church and State, and
the very nature of its heterogeneous character, is under critical
examination, especially with regard to its structure in this
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present transitional period.
Education in America is for all people rather than for
a few, as in Greece.

But the quality of education is necessar-

ily diminished by the weight of mass standards and conformity.
A~erican education, at its best, can be said to have as its
goal the development of an individual who can ultimately make
good choices through the use of reason.
Religion and government are not vitally-integrated
aspects of the whole man in the actual practices of education in
America although Christian and democratic principles are conventionally regarded as of basic importance.

There is a dichotomy

between school and religion, business and politics, religion and
government.

These are not related areas in American thinking.

People preach one ethic but practice another.
Education today speaks of the
the whole in small bits.

0

whole child" but views

Is the whole man being considered?

Are we developing an acceptable culture?

Is education regarded

as a lifetime process, or is it only the years spent in school?
Should a good citizen play a vital role in the government of
his country?

What is the role of religion?

past be used in the shaping of future action?

Can history of the
Do Americans keep

busy and fill every waking moment with sound so they need not
think?
These are just a few of the questions which concern
today's philosophers, political theorists, theologians, and
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educators.
Thinkers such as Mumford (41:Ch.IX), Hocking (25:Ch.VI),
Weiman (54:Ch.IV), and Northrop (43:Ch.XVII) foresee a future
in which man is able to use his potential in seeking universal
truth.
Mumford declares:
The ideal of wholeness itself is what has been lackin~
in the culture of man: his specialties and particulariti~s
have gotten the better of him. But from occasional periods
like the Renascence, when the ideal of the whole man has
commanded the foremost representatives of the age, we have
a hint of the immense energizing that may take place when
every aspect of life is open to cultivation, when the
instinctual life is no longer cut off from rational development, and when order and reason are not impoverished by
torpid emotions or listless routines or limited purposes
(41:229).
Discoveries and new ideas in science have tended to deemphasize man.

What is man's role in the future?

best prepare to take his place in the future world?

How can he
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